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Module Aims

To introduce the principles of psychometrics in educational assessment;

To develop skills in formal diagnostic assessment of dyslexic-type difficulties and write
professional assessment reports;

To enhance specialist teachers’ ability to devise, teach and evaluate structured,
cumulative, multi-sensory literacy programmes;

To ensure participants meet the B.D.A. requirements for an Assessment Practising
Certificate.

Intended Learning Outcomes

At the end of this module, students will be able to demonstrate: Key Skills
1 Knowledge of theory and practice of psychometrics and KS1

educational testing. KS6
2 Ability to assess the cognitive strengths and difficulties of KS1 KS5

learners experiencing difficulties in literacy. KS6

Ability to prepare diagnostic assessment reports for learners, | kg1 KS6
3 other professional and non-professionals concerned with

supporting learners with dyslexic-type difficulties, including KS3

providing recommendations to meet specific circumstances.

Ability to provide and critically evaluate learners’ progress KS1 KS3
4 (response to intervention) in appropriate programmes in

relation to assessed needs, with reference to current theory KS6

and research.

: . . KS1

5 An understanding of the current legal and professional issues

that affect dyslexic learners. KS6

Th .. . . KS1 KS2
5 e ability to reflect critically on personal professional

development as a specialist teacher / assessor. KS9 KS7

Transferable skills and other attributes not necessarily assessed

The ability to communicate effectively orally and in written reports;

The ability to communicate the results of such assessment in a written report for other
professionals and parents;

The ability to draw up an individual learning programme targeting the learner’s needs;
The ability to interpret the reports of other professionals in the light of their own
assessments;

The ability to deliver staff development for teaching and supporting learners with
specific learning difficulties and developing an inclusive curriculum;
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e Knowledge and understanding of conditions c-occurring with dyslexia and how these
may impact on learning and in assessment situations;

e Knowledge of legal and professional issues concerning the role of a specialist teacher
/ assessor inthe area of specific learning difficulties / dyslexia.

Derogations

None

Indicative assessment:

Assessment portfolio:
1. Three diagnostic assessment reports based on a range of experiences / purposes.
The Portfolio includes one-hour DVD of ‘specialist assessment’ which is assessed by
a course tutor. The tutor’s report and student’s self-evaluation will be included in the
portfolio.
The portfolio mustinclude a critical commentary and justification of the procedures
used with reference to relevant literature and research.

2. A Case Study of the Response to Intervention of a learner with dyslexic-type
difficulties in literacy. The intervention must provide evidence of teaching using a
structured, sequential, cumulative, multi-sensory programme based on phonics and
morphology.

This will include an Appendix containing lesson plans for 10 hours of 1:1 teaching
together with critical evaluations and analytic comments on the learner’s progress.
One hour of this teaching will be recorded and assessed by a tutor.

(In the case of students who have not previously been assessed for 2 X 1-hour
sessions there must be two DVDs each of 1-hour duration in order to meet the BDA
requirements that three hours must be observed for AMBDA).

At least one learner assessed must be 16 years of age or younger at the end of the
school year. No learner can be over 18 at the end of the school year.

The Case Study must include rationale and reference to relevant research and show
how the learner’s progress has been critically evaluated.

Learning Weighting Duration Word count
Outcomes to | Type of assessment . (or equivalent if
(%) (if exam) )
be met appropriate)
1 1,2, 35 Portfolio 70% n/a 4,000
2,000 +
2 4 and 6 Case Study 30% n/a lesson
plans

Learning and Teaching Strategies:

The teaching and learning emphasis will be placed on the support for the dyslexic learner in
the specific context building upon knowledge and skills acquired in modules EDS 705 and
706. Students will be provided with a variety of learning opportunities appropriate to a range
of learning styles and the teaching methodologies will model the learning opportunities
promoted by the module aims. Students will engage with a range of media including visual
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and auditory presentations and teaching will be conducted via direct and indirect methods
including: Lectures, workshops, seminars and group tutorials.

These will be supported by:
Directed reading, case studies and video observations.

Students will be required to engage in the delivery and evaluative analysis of:

Directed practical activities including conducting full diagnostic assessments of three learners
presenting dyslexic-type / specific learning difficulties, producing analytic and evaluative
technical reports. They will also plan, teach and evaluate 10 X 1-hour intervention sessions
for one assessed learner.

Students will also be supported through tutorial, e-mail / Skype / telephone sessions.

Syllabus outline:

e Principles and practice of psychometric assessment for learners with dyslexia: a
critical approach;

e Managing the assessment process;

e Selecting and evaluating appropriate tests and assessment procedures to assess
cognitive abilities and attainments in literacy and numeracy;

e Preparation of formal diagnostic reports including assessments for Access
Arrangements for external examinations;

e Recommendations for teaching and support including the use of technical aids and
the use of ICT;

¢ Professional development of specialist teachers including current research
developments in dyslexia, supporting staff development for inclusive schools and
professional and ethical issues for specialist teachers / assessors;

e Planning and evaluating interventions based on structured, multi-sensory literacy
programmes and devising short, personalised interventions for learners with mild /
moderate dyslexia and older learners (e.g. 15-18) who do not require 1:1 teaching
based on a published programme;

e Co-occurring difficulties: impact on learning and implications for diagnostic
assessment;

e Current curriculum issues in schools in Wales and England;

¢ Understanding and meeting SASC criteria for an Assessment Practising Certificate.
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